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ABSTRACT

Introduction: literary life is not only in constant natural development and division, but also in permanent intermingling,
opening, crossing, transgression and enrichment from other sources. Its specific, but important part is also the minority
literature, which is constantly concretized in various contexts. One of them is a certain relationship to national literature, with
which it forms — with its pros and cons — a kind of symbiosis. The phenomenon of bilingualism, which can be characterized
as an obvious contribution of the minority author to the multidimensional surrounding, also helps this mood. Bilingualism
is the ability to express oneself in two languages without difficulty at approximately the same level. For the poet, a minority
author, this requirement is constructed slightly differently: he must know his “craft™ at a higher quality level. In the article
presented space-time, i.e. in the last half century, on the territory of present-day Hungary, this phenomenon is also reflected
at the level of poetry. Alexander Kormos (in Hungarian: Kormos Sandor; 1941-2020) as an important poet with Slovak
nationality in Hungary, was a fully established creative personality of the mentioned literary development. As an author in
his person and literary activity, he objectified symmetric bilingualism, i. e. he wrote original Hungarian and Slovak poems,
while also translating from and into these languages.

Objective: the goal of the paper is to point out this and currently specific phenomenon in the given space-time from
the point of view of the specific translation work of Sandor (Alexander) Kormos from and into Hungarian. In addition,
it wants to emphasize the importance of interpretive work in literature lessons in minority schools. Thanks to the use of
internal teaching methods in connection with selected poetic texts of Kormos, the aim is to point out the effective practical
applicability of the chosen topic from the aspect of student activities: empathy, discovery, concretization and evaluation. The
aim of this paper is to point out the specific attributes of Kormos’ translations from / into Hungarian; to state their analysis,
concretization and interpretation (among other things also in the background of multidirectional use of internal teaching
methods in minority schools).

Research materials: published monographs, theoretical studies in Hungarian, Slovak and English, poetry collections of
Sandor (Alexander) Kormos, anthologies of Hungarian and Slovak poems of minority authors in Hungary.

Results and novelty of the research: the article pays attention to Kormos’ translations of the classics and contemporaries
of both literary worlds, Hungarian and Slovak, which actually emphasizes not only his poetic peculiarity, but also the
symbolic bridge common in the context of Hungarian in Slovak and Slovak in Hungarian. It analyzes the characteristics of
the poet‘s book-published translations in the background of bilingualism. It derives appropriate conclusions also thanks to
inductive and deductive methods, of course, based on the specific conditions of geographical and spiritual space — on the
basis of an individual (author, reader) and society (minorital, national). The result and novelty of the research is to refer the
specificity of this author’s work, to state the concretizations of his idiolect in the gradual interpretation of his translations.
In addition, knowledge was found of the significant usability of Kormos’ texts in minority schools in literature lessons in
Hungary and Slovakia, which was based on the just-mentioned interpretations of his translations from / into Hungarian.
And it is in these aspects that not only the topicality of this hitherto not very researched area is located, but also the obvious
scientific novelty of the chosen topic.
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AHHOTALUA

Bgenenmne. JluteparypHas >KU3Hb HAXOAMTCSI HE TOJIBKO B IMTOCTOSTHHOM €CTECTBEHHOM Pa3BUTHH, NCKOPEHEHUH M pac-
YJICHEHHUH, HO 1 B TIOCTOSIHHOM CMEIIICHHUH, OTKPBITHH, IIEPECEYSHUH, TTEpeXo/ie U 000TONMEHNH ce0st U3 APYTUX HCTOUHHKOB.
CocraBHasl 4aCTh JIUTEPATYPHOH KU3HU 3TO HAIMOHATbHAS uTeparypa. OHa sSBISETCS CHCU(QUICCKON, BAXKHON YaCThIO
’KM3HU U TIOCTOSIHHO KOHKPETU3UPYETCsl B Pa3yIMUHbIX KOHTeKcTaxX. OJTHUM M3 HUX SIBIISIETCS ONpeNIeNIEHHOE OTHOLIEHUE K
HaIMOHAILHOHN JITEpaType, ¢ KOTOpoil 00pasyeT, CO CBOMMHM IUTIOCAMH M MHUHYCAaMH, Kakoi-To cumoOunos. (denomen Ou-
nmuHrBu3Ma). K aTtoMy monoxkeHnto coneiictByeT (heHOMEH OMIMHTBH3MA, KOTOPBIH MOKHO OXapaKTePH30BaTh KaK OYCBH/I-
HBIW BKJIA]] HAIIMOHAJIFHOTO aBTOPa B MHOTOMEPHYIO cpeny. BIITHHTBI3M, 3TO CIOCOOHOCTD M3bSCHATHCS Ha JIBYX SI3BIKAX
6e3 rpobiieM Ha MPUMEPHO OJMHAKOBOM YpoBHE. J[JIs T03Ta MEHBIIMHCTBA, 5TO TPEOOBAHUE CTPOUTCSI MHAUE: OH JIOJKEH
OBJIAJIETh CBOMM «PEMECIIOM» Ha KaueCTBEHHO 0o0Jiee BBICOKOM YPOBHE. B TOM BpeMEHHOM MPOCTPAHCTBE, O KOTOPOM HUAET
pedb B CTaTbe, TO €CTh B ITOCIIETHHE TTOJIBEKa Ha TEPPUTOPUH COBPEMEHHOW BeHrpuu yroMsiHyTOe SIBIIEHHE OTpakaeTcsl Ha
ypoBHe mmo33un. Anekcanap Kopmomr (mo-serrepcku Kopmom [lanmop: 1941-2020), kak BaXKHBIA TIOAT CIOBAIKOH HAIHO-
HAJBHOCTH B BeHrpuu, ObUT OTHOCTHIO C(POPMUPOBABIICHCS TBOPYESCKOM IMYHOCTBIO BBIIICYITOMSHYTOTO JTUTEPATYPHOTO
pa3ButHs. Kak aBrop, OH BOILIOTHII CHMMETPHYHBINA OMIIMHTBU3M BO CBOCH JIMYHOCTH W JIUTEPATYPHOH JEATEIBHOCTH, TO-
€CTh OH IHCAJ OPUTUHAIBHBIC BEHTCPCKUE U CIIOBAIIKHE CTHXOTBOPECHUS a TAKXKE MEPEBOJIIII MX C ATHX SI3BIKOB U HA HUX.

Llean: BEIBUTH CIEHU(UKY TIEPEBOUECKOM nesitenbHocTH [1lanzopa ¢ BEeHrepckoro M Ha BEHTEPCKUI SI3BIK B KOHTEKCTE
BpeMeHHoro npoctpancTsa (1980-e — 2020).

Marepuaabl HCCJIETOBAHUA: OYOITHMKOBAHHBIC MOHOTpAadUH, CTaThH Ha BEHTCPCKOM, CIIOBAIIKOM U AHTJIMHCKOM SI3bI-
Kax, nmoatuueckue coopuuku lllanmnopa (Anekcannpa) KopMoia, aHTOJIOTHH CIIOBAIIKMX U BEHTCPCKUX CTUXOB aBTOPOB U3
MEHBIIUHCTB BeHrpum.

Pe3yabTaThl m HaydYHAas HOBH3HA. B cTarbe BHHUMaHUE C(DOKYCHPOBAHO HA MEPEBOAAX KIIACCHKOB M COBPEMECHHUKOB
KopmMorra, BEHrepcKoro M CIIOBAIKOTO SI3bIKOB, 9TO MOMYEPKUBAET HE TOJIBKO €ro IMO3THUECKOEe CBOeoOpas3ne, HO U CHMBO-
JIMYECKUH MOCT OOIIHOCTH B KOHTEKCTE BEHIEPCKOTO B CIIOBAIIKOM U CJIOBAIIKOTO B BEHI'€PCKOM s3bIKax. B crarbe ananmsu-
PYIOTCSI 0COOCHHOCTH OIYOJIMKOBAHHBIX CTUXOTBOPHBIX IEPEBOMIOB IMOATA HA (POHE JBYS3BIUMS. BBIBOIBI IpEICTABICHBI HA
OCHOBE XapaKTEePUCTUK JHYHOCTH (aBTOP, UATATEIIb) U 00IIecTBa (HAIMOHAIBHBIN, HAPOIHBIN ). Pe3ynbsraT n HOBU3HA UCCIIe-
JTOBAaHUS 3aKJIFOYACTCS B TOM, YTOOBI yKa3aTh Ha CIICIU(PUKY TBOPYSCTBA JAHHOTO aBTOpa. Kpome Toro, Obuin 00HApPYIKEHBI
CBEJICHUS O 3HAYUTEIBHOI MPUMEHHMOCTH TeKcTOB KopMolia B Iikoyiax MEHBITHMHCTB B Benrpun u ClioBakuu Ha ypoKax
JIUTEPATyphl, YTO OBLJIO OCHOBAHO HA TOJBKO YTO YIIOMSHYTBIX HHTEPIIPETAIUSIX €T0 MEPEBOIOB C / HA BEHTCPCKUH S3BIK.
W uMeHHO B 3THX aCHEeKTaX HAXOJWTCS HE TOJNBKO aKTyaJdbHOCTh ATOH JOcCeIe MallOM3y4YEeHHON 00IacTH, HO M OYCBHIHAS
Hay4YHas HOBU3HA BEIOPAHHON TEMBI.

Kntouegwie cnoea: ounvnrensm, Hlangop (Anekcanap) Kopmor, mos3ust nepeBosi, HHTEPITpETanus

Jlna yumuposanus: 1snkap I1. [lepeonsr lanmopa Kopmoria u ux HCIoiab30BaHUE B METO/AX OOYYEHUS B IIKOJIAX
MeHbIIMHCTB // BectHuk yrposeaenus. 202X. T. 12. Ne 3. C. 581-587.

Introduction

Bilingualism is the ability to express oneself in
two languages without difficulty at approximately
the same level. For some, it is a utopian notion, and
for more than half the population of our planet, it is a
completely natural part of everyday life. If we mean
the artistic sphere — to which poetry also belongs —
the stated quantum is considerably reduced. Only
a small part of poets simultaneously writes and
creates in two or more languages, resp. translates
multidirectionally. Such are perhaps only authors
who are attached to several cultures, traditions,
customs. At the same time, they create language
variations, which “... serves to map the relationships
between the mother tongue variant (vernacular)
and other variants and to express self-identity...
[16, 293]. Gradually, this also applies to minority
poets, who are in a multidimensional relationship
to the mentioned attributes of the overall creative
existence.

Such an author is the Slovak minority poet from
Hungary — Séndor (Alexander) Kormos (1941—

2020), who wrote the original poems in Hungarian
and Slovak and translated from/ into these languages.
He has published (and translated) bilingually since
1973, mainly in Hungary and Slovakia. During his
life he wrote several separate collections of poetry;
he co-authored several anthologies.

Matherials and methods

From the point of view of choosing the topic
of our article, the central aspect of which are the
translations of the mentioned author, it is necessary
to specify at this point the relevant bibliographic
data, which actually outline the image of Kormos*
translation work. Poems translated from Slovak into
Hungarian have been published in the following
collections: [8, 145-151, 5 poems; 9, 181-210, 213—
236,39 poems; 10, 98-105, 8 poems; 11, 85 and 108,
2 poems]. Poems translated from Hungarian into
Slovak contain the following book publications: [8,
92-93, 99-106, 7 poems; 19, 107-130, 21 poems; 9,
97-108, 111-118, 14 poems; 10, 97 and 106107,
3 poems; 11, 77-83, 86-105, 109-112, 114134,
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144-196, 199-208, 101 poems]. He realized that:
“For the author of minorital literature, however, the
step of searching for oneself by translating oneself
with the danger of marginalization evokes another
type of marginalization* [20, 66]. Nevertheless, his
translations are valuable and fully established in
several cultural contexts.

Results

Polyfonia (Polyphony, 1981) is the first collection
of poems of Sandor (Alexander) Kormos, enriching
also his translations into Slovak (9) and Hungarian
(6). In translations from Hungarian into Slovak, the
author also gives a symbolic friendly hand to not-
Slovaks. Translations from Slovak into Hungarian
symbolize his committed participation in building an
intermediary bridge of culture between Hungarians
and Slovaks. In the background, his multidirectional
translations represent an impressive level in relation
to the Hungarian / Slovak language situation in
Hungary, while the author “... seems to be looking for
the ideological elements in Hungarian culture, which
points of contact to the domestic Slovak poet who
can preserve his nationality, mutual friendship and the
struggle for social progress, the cleansing process; to
put it in his words: the application of the truth* [13, §].

Sandor (Alexander) Kormos also presented
himself in the anthology Sidewalks (Osvények —
Chodniky, 1984). Its content consists of also the
author‘s translations of (especially) Hungarian
classics. It is important to note that Kormos
considered his translation activity (in this case from
Hungarian to Slovak) “... to be inseparable from the
original“ [4, 7]. However, in selected translated works
of poets from Hungary, it is important to state some
motives in terms of exchanging cultural codes. Gyula
Illyés writes about the situation at that time between
Hungary and Slovakia as a piece of a large chain
against curses at the strict borders of the time (symbol
of the town Esztergom on the Danube river); Ferenc
Baranyi mainly uses biblical motifs (Adam, Abel, Eve,
Cain, Christ). Mutual coexistence in the village of
Csévharaszt in the Pest county is also maintained in the
memories of Russian songs (Ferenc Baranyi). Mihaly
Filadelfi criticizes a feeling to be very Hungarian. He
is a supporter of a peaceful symbiosis of nationalities.
Gyula Urban mentions with remembrance a Serbian
a symbol of multiculturalism and understanding
between nationalities in contemporary Hungary.

In the translation part, the extraordinarily rich
collection of poems is Polyfonia I (Polyphony II,
1986). It also included translations into Slovak (15)

and Hungarian (21), resp. translations of Slovak
poems by authors from the Lowland into Hungarian
(18). We already register the unambiguous influence
of Hungarian poetry (theme, poetics, prosody). The
lyrical subject is convinced in them that the fraternity
must be supported by freedom. For this reason, too,
nations / nationalities must take the initiative in the
background of multidirectional cooperation. This is
one of the reasons why the poet is stylized into the
necessary (even expected) position of the vanguard
of the polyphony. Author‘s concept — bilingual
translations—also had ametacommunication character,
as it took place by decoding and re-encoding the
texts. Adhering to this, Kormos “... even in Hungarian
translations he skillfully and brilliantly conveys
his own or translated idea, which often results in a
point...““ [3, 97]. Thus, his poems become a poetry that
is largely spatially and socially determined, and “...
they urgently call for understanding between peoples,
nations, and for mutual respect for man* [2, 86].

The last wreath of sonnets of the collection
called Breathe the Silent Flame (Szitsuk a lefojtott
langot — Rozduchat’ stlmeny plamen, 2003) contains
translations from Hungarian into Slovak (3 sonnets;
Laszl6 Nagy, Gyorgy Faludy), translations from
Slovak into Hungarian (7 sonnets; Vojtech Kondrot,
Marian Kovacik, Stefan Strazay, Viliam Turéany) and
the translation of one sonnet from the Slovak Lowland
poet (Pavel Samuel). At the same time, it ... means
the ability to understand and mediate literature as part
of the culture of another nation, while in this process
the translator gains valuable experiences, which
he can use in his own work and thus enrich Slovak
literature in Hungary as well as the overall fund of
written literature* [12, 29].

The last collection of poems of Sandor (Alexandra)
Kormos, published during his lifetime, has the
symbolic title Eternally Living Source (Ordkké él6
forrds — Vecne zivy pramen, 2016). Translations
represent ... the most important ideas of human
society that have developed over many centuries of
human history, such as equality, fraternity, freedom,
national pride, fidelity to one‘s mother tongue and
homeland, the importance of brave work, truth and
justice in our life. Some poems concern the main
principles of the Christian life, such as faith, love,
hope, grace, faithfulness, voluntary service, etc.” [5,
22]. A part of this publication is also a more extensive
cycle of Kormos® translations from international
literature with the emblematic title With a Rainbow
Bridge. This section includes Slovak translations
of poems not only by Endre Ady, Attila Jozsef
and Gyorgy Faludy, but also by Géabor Hattinger-
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Klebasko, Imrich Fuhl, Vilmos Moldovan and others.
This fact again testifies to the author‘s obvious effort
to point out the polyphony of the testimonies of poets-
personalities. From the Hungarian-Slovak cultural
context, it is interesting to mention a poem called Ady,
translations of poems by Laszl6 Nagy in comparison
with translations by Emil Boleslav Lukac¢, Vojtech
Kondrét or Sandor (Alexander) Kormos or works by
Zoltan Polner about Gyula Juhasz and his work in
town Szakolca (Skalica).

At this point, it is desirable to deal with more
broadly and deeper with the individual translations
of Sandor (Alexander) Kormos from/into Hungarian
from/into Slovak. In his own separate poetry
collections, Sandor (Alexander) Kormos translated
from Hungarian into Slovak several established
authors of various time provenance (Endre Ady,
Gyorgy Faludy, Gyula Illyés, Attila Jozsef, Laszlo
Nagy, Sandor Petéfi, Arpad Toth), resp. lesser-
known poets. Overall, the importance of ancestors is
emphasized in their texts, such as Slovaks, who came
to Hungary on rafts and never forgot their mother
tongue, is emphasized. The inhabited Lowland with
the jagged corridors of the Hungarian parliament
contrasts. After all, however, the most important is
the humanity that should lead to the understanding
between Hungarians and Slovaks. The poems confront
individualism and collectivism, whereas the rational
individual must not submit to the terrible symptoms
of the present, but must go his/her own way. The
lyrical subject criticizes counts and priests who, in its
understanding, are not true Hungarians. In the poet‘s
understanding, this time the river Danube is a kind
of divide that breaks a piece of the big chain, the
border between nations and nationalities. It describes
a kind of human history, which the author likens to
a large bloody river, which is difficult to approach.
The struggle for the world is important; the aim is to
have peace against the common good. The Danube
is supposed to bring not only people but also regions
closer together: high mountains, deserts, areas. The
central concept is again the desire for freedom. In the
Lowland contours, this is objectified in the figure of
the beggar in Hungarian spatial solitude. However, in
understanding the lyrical subject, it is also necessary
to look for what unites in this way: it is the blood,
the heart and the light in us. In the background, it is
important to note that the cornerstones of coexistence
were laid by such historical figures as Gyorgy Dozsa
or Tamas Bakocz. The material reserve for this is the
archetype of mountain hut, which has survived to
this day in the wind of history. However, the difficult
fate of nationality is to live on a daily basis with the

noble character of the individual. The lyrical subject
at the same time takes on a piece of foreign destiny,
he proclaims the straightforwardness and importance
of finding bridges of kinship.

From the aspect of the chosen methodology of the
article or mentioned not only geographical but also
spiritual space, it is interesting to note that Sandor
(Alexander) Kormos also translated in the opposite
direction, from Slovak to Hungarian. He focused
his artistic attention on a wide range of authors: he
translated poems by established but also occasional
Slovak authors of the second half of the 20th century,
but most often he devoted himself to his peers
(Andrea Andrée, Rudolf Cizmarik, Cubomir Feldek,
Vojtech Kondrét, Maridn Kovacik, Stefan Strazay,
Jan Simonovi¢, Viliam Turéany). It is interesting that
he also translated selected poems by Lowland Slovak
authors — from Hungary, Romania and Serbia (Ivan
Miroslav Ambrus, Dagmar Maria Anoca, Miroslav
Demak, Vitazoslav Hronec, Pavel Samuel, Adam
Suchansky, Ondrej Stefanko). Its starting point and
goal were relatively the same in these translations;
sought answers to the eternal question of being: what
does poetry mean? It is everything that materializes
within a person who resembles the Earth, the Moon,
the Sun in this way. At the same time, on this spiritual
path, adults most often come to light, the homeland
that brings them secrets like the ancient castles of
Transylvania. Artists Endre Ady, Sandor Weores
or Jozsef Egri offer a meaningful starting point for
sensitive readers. Thanks to them, one can dream and
chase some air illusions, such in the space where the
historical carnival of nations and nationalities takes
place in different time horizons.

These translations of Sandor (Alexandra) Kormos
are also suitable materials for the interpretation of
an artistic text in the literary education system. The
aim of such — even today necessary — work is to
deliberately and methodically constructively shape
the state of students’ consciousness in relation to
literature. It is connected with the concretization
of the work. In such a case, the assertion of partial
arbitrary interpretation is a characteristic attribute of
the school. However, thanks to him, the literary work
is completed with new, invariant, multi-meaningful
interpretations. In the beackground of it “.. the
interpretation of a literary text is a construction of its
own and it therefore depends on each individual and
its circumstances. That is to say, interpretation would
be made from the temporal/spatial plane but also from
the emotional plane in which the reader finds himself*
[1, 15]. Student must work with certain keys (period
and individual). We can therefore express the idea
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that ... literary science approaches the understanding
of an artistic work as a complex structure based on
the interrelationship of the various creative means
forming a unity* [18, 50]. It is necessary to find out
for the student: what is typical in the given text, what
gives him a specific character, what is remarkable in
it. The specific interpretive work is based on form and
content, while taking into account those components
of the poem that are explicitly outside the text (time,
author, theme, etc.). Interpreting means searching,
discovering and explaining. The overall consideration
of follow-up is important, through which the
influences of the literary tradition are projected
into the literary work, whereby the text becomes a
kind of focus in which the world of the author and
student subject meets. If the author‘s intention is
mentioned in the first place or quite clearly mentioned
in this context, the author’ thus becomes “... an
interpretative attribute that can (only) gain legitimacy
by behaving rationally, conscientiously and readily
with the reader unit (and possibly other relevant
sources) responsibly [6, 37]. However, concrete
cognition of the literary text ... takes place through a
special type of communication, which we call literary
communication. Literary communication is based on
the relationship between the recipient and the text™
[17, 45]. These attributes are applied in the teaching
of literature thanks to various external and internal
activities of the student, which are communicatively,
interactively and receptionist connected with the
literary work (or with its part). In terms of external and
internal activities of students in working with literary
texts, we focus on the use of the following methods
in school practice: method of reading, listening,
writing, conversation, demonstration, observation,
experience, discovery, concretization, evaluation. All
these priority activities are closely connected with
the literary communication and become an important
basis for the typology of teaching methods of literary
education and upbringing. These methods signal a
number of activities that form a structural part of the
linear process of teaching literature.

Pars for this — and due to the aspect of the chosen
topic of our contribution and the typology of the
literary work of Sandor (Alexander) Kormos — let‘s
approach four important internal methods, fully
applicable in minority schools.

The inner method of survival is understood as a
reading reception and a specific reading experience.
It is an aesthetic experience, therefore the effect
of the literary work on the student and his income.
Based on his experiential complex and certain
didactic expectations, he interprets the semantic

elements and components of the text. It is important
to give the productivity of verbal styling for students
“... to provoke and foreground a range of literary
interpretive potentials — for creativity, for irony, for
distance, for judgment, for character description — an
understanding of stylized character voices is critical
for understanding the ongoing literary narrative
work in the classroom* [15, 3]. Understanding the
meaning of the word in a literary work thus evokes
certain associations, images, memories. As the Polish
esthetician Wiadistaw Tatarkiewicz puts it: “... the
consciousness of a person who listens or reads verses
is set on what is offered to him to listen and see, as
well as on what he experiences, which is derived
from the same verses, as well as from his individual
memories* [14, 32]. The individual attributes of the
world, shown in the literary work, do not reach the
student at once, but — as the Polish esthetician and
philosopher Roman Ingarden writes: “... we must
objectify and concretize these objects, dress them in
appropriate clothes® [7, 150].

The method of discovery is a way of learning
and a methodically established procedure in which
students are expected to come to the individual steps
leading to the solution of a given task. This leads to
a clearer understanding of the text, requiring students
of separate ideas of a higher type (analysis, synthesis,
etc.). Concretization means the reader‘s improvisation,
arrangement and completion of a part of the work
in the reader‘s consciousness. The student at school
compares the reality depicted in the work with the
reality that surrounds it. At the same time, it fills the
unspecified places of the authors and provides them
with the missing objective and subjective features.
The criteria in which there are emotional impressions
are knowledge about the literary income itself. With
the help of these attributes, the artistic specifics of the
text are evaluated.

Individual internal methods can be applied pars
pro toto in school conditions, for example in the
Hungarian translation of the poem of Jan Simonovi¢
Mier (Piece; from Kormos‘s collection; 9, 193—
194). This artistic text can extraordinarily shape
the personality of students, given its name. It offers
various starting points and possibilities of interpretive
work. In the literature lesson, it provides the necessary
arbitraryness, breadth and depth of a symbolic
reconstruction of the student‘s comprehension of the
text. The prototext contains a period and individual
keys, for example the question of peace, which must
also evoke its binary opposition in the conscious
student‘s consciousness. The artistic power of
the poem is supported by an ideal but superficial
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description of the children playing in the park. Beneath
the surface, however, there are mankind‘s ancient
conflict issues. The world of children and adults is
confronted. The elders are already skeptical, insincere
and rotten. Nevertheless, they also have their values:
in understanding the lyrical subject, however, they are
good, thorough, caring. The literature teacher must
also lead’ his students to identify this basic principle
of the text: the difficult symbiosis of parent and child,
older and younger. The poet‘s attitude to the current
reality is evident from the text, provided to the student
non-directive. Survival is present in the necessary
awareness of the role of the individual-child-reader-
student in the struggle for a more beautiful world
in peace. This is shown by the meeting” of toys
with flowers. The teacher can therefore emphasize
the transition (also) to this abstract, more complex
experience of the concretizations of the author‘s
subject. It is a phenomenon that leads to the essence
of poetic concretizations. They are characterized
by a certain unconscious knowledge (such as the
children‘s play in the park). It is the philosophical
meaning of the poem in integral connection with
the chosen theme. Students have to experience these
images intensely and aesthetically and concretize
their reading experiences. The fact that children ask
questions testifies to their viability and a certain higher
conceptual thinking. In the student‘s consciousness, it
must be in the process of understanding the meaning
of the poem thanks to one‘s own associations (for
example from childhood). Concretization to one‘s
own past can lead to societal realities (for example
about peace). The evocation of varied student
feelings thus becomes a sufficient storehouse of
the school‘s interpretation of this poem. Students
could improvise, come up with a different ending
to the poem, imagine themselves on the field, and
so on. Thus, the concretization of the poem is
realized through the completion of the work by
student reflection. At the end of the lesson, the
student should evaluate the relationship of the
lyrical subject to the partial and overall set issues,
highlight the moral credo of peace and coexistence.
He/she should also argue from the aspect of news
based on truthfulness and humanity. After all, peace
in the poem and perhaps in the world will prevail in
the student‘s consciousness, of course.

Discussion and conclusions

The theme of bilingualism is typical in Central
European space even today. It forms a certain link
between nations and nationalities, the group and the
individual, the poet and the reader, the teacher and the
student. It is a starting point and a goal, the basis en
bloc of work from an artistic and everyday aspect. The
poet of Slovak nationality in contemporary Hungary
— Sandor (Alexander) Kormos — was and still is an
integral part of Hungarian and Slovak space-time. In
addition to the original poems written in Hungarian
and Slovak, translations from / into these languages
also have an important place in ideological author‘s
spectrum. It is the most tangible that testifies to the
much-needed transcultural aspects of the Central
European spiritual area. Thanks to them, a diverse
palette of the complex life of the past and the present,
a kind of specific national-ethnic-universal message
for a better future, is concretized in the conscious
readers. In this, Kormos‘s translation concept and
concretization (in the good sense of the word) is
strange, striking — even unique. He points out how
people lived and continue to live here and now with
_extraordinary” minorital, Central European problems.
Thanks to the individual interpreted translations of the
author, a picture is given of how we are — Hungarians
and Slovaks — or what we would like to be (not to
mention how we can be in given, certain, historically
and socially determined coordinates). In fact, these
translations also provide a comprehensive picture of
Kormos*s original nature and significant selections of
originals. The given proto- and metatexts thus have
become directly determined and suitable materials for
work in literature lessons (also) in minorital schools
in Hungary and Slovakia. Thanks to them, students
will get a certain not only basal, but also a contoured
picture of important issues of all-round identity,
traditions, life around them, complex determinants
and possibilities of being. By using internal teaching
methods  (survival, discovery, concretization,
evaluation), their versatile literary skills can (and
must) be developed. Thanks to the analytical work
with poetic (translation) texts of this author, they
will actually get some preparation for a specific life.
Thus — even in this article — the nation, nationality,
individual, (micro-, macro-) society, poet, reader,
teacher and student come together. That is life itself.
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